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Abstract: 

Coronavirus disease which spread around the world from China where it 
emerged in the early months of 2020, is a severe, fatal, and highly infectious di-
sease mostly resulting in severe acute respiratory and related syndrome. In this 
context, following the school closures on a global scale, millions of students ne-
eded to catch up with the rest of the curriculum on-line or continue learning 
distantly under the guidance of their instructors through on-line learning tools, 
do various on-line assignments from other on-line sources alternatively depen-
ding on their preferences. The study aims at detailing the Covid-19 process for 
K-12 education in the world in contrast with Turkey. The study mentions some 
common distance education characteristics on global scale and that education 
response of Turkey was highly effective compared to many others. The inferences 
can lead the education specialists in terms of helping their governments create 
smoother and more in-line situations for distance education for “new-normal” 
processes.

Keywords: distance education, Covid-19 pandemic, school-closure, on-line 
learning/teaching
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COVID-19 EĞİTİM SÜRECİNE KÜRESEL BİR 
BAKIŞ VE TÜRKİYE’NİN BU SÜREÇTEKİ EĞİTİM 

REAKSİYONLARININ DEĞERLENDİRİLMESİ

Öz: 2020 yılının ilk aylarında ortaya çıktığı Çin’den dünyaya yayılan Corona 
virüsü hastalığı, çoğunlukla şiddetli akut solunum yolu ve buna bağlı sendrom-
larla sonuçlanan ciddi, ölümcül ve oldukça bulaşıcı bir hastalıktır. Bu bağlamda, 
okulların dünya genelinde kapanmasının ardından, milyonlarca öğrencinin müf-
redatın geri kalanını çevrimiçi olarak takip etmesi veya eğitmenlerinin rehber-
liğinde çevrimiçi araçlarla uzaktan öğrenmeye devam etmesi, çeşitli çevrimiçi 
ödevler yapması, diğer çevrimiçi kaynaklardan alternatif şekillerde çalışması 
gerekmiştir. Çalışma, K-12 eğitim seviyelerindeki uzaktan eğitim sürecini Tür-
kiye örneği merkezinde kıyaslamalı olarak dünya genelinde detaylandırmayı 
amaçlamaktadır. Çalışma, Türkiye’nin pandemi sürecinde eğitime verdiği reak-
siyonun küresel ölçekte çoğu ülkeye kıyasla oldukça etkili olduğunu göstermek-
tedir. Çalışma içindeki bazı global çaplı bilgi, tespit ve çıkarımlar, eğitim uzman-
larının “yeni-normal” olarak betimlenen süreçte hükümetlerine uzaktan eğitim 
için daha sorunsuz ve daha uyumlu eğitim ortamları hazırlamaları noktasında 
yardımcı olabilir.

Anahtar Kelimeler: uzaktan eğitim, Covid-19 Pandemisi, okulların kapan-
ması, internetten öğretim/öğretnim

Introduction:

The pandemic has been so deeply effective and potentially fatal that educational 
institutions at all levels from pre-school to higher education were rapidly and succes-
sively closed around the world and almost all countries have attempted to continue 
providing their services on-line. This challenge has featured the term “distant educati-
on” and made it stand out as a new form of learning rather than teaching for the future 
years depending on the idea that there can likely be a similar phenomenon. While 
some higher educational implementations in universities and academies were present 
before the pandemics, they were limited with the curriculum of specific programs, 
and it was quite new to apply with the whole educational systems from the scale of 
pre-school to higher educational institutions, in other words: for K-121 education in 
many parts of the world. 

1 K–12 education is the educational span in a child’s school life starting from kindergarten to 12th grade, which indicates the range 
of years of government- supported pre-school, primary, and secondary education found in Turkey. Several countries from diffe-
rent parts of the world like Australia, USA, Canada, China, Iran, South Korea, and Egypt. In Turkey K-12 can be summarized as:
Pre-primary education: optional and for children between ages 3 - 6
Primary education:  This level is compulsory and held on two levels. The first level involves grades 1-4 and children between ages 
6-9 while the second level involves grades 5-8 and children ages between 10-14
Secondary education: This educational level is again compulsory for children between ages 14 - 18, and high school types in 
Turkey vary in categories like general (Anatolian High Schools), technical and vocational high schools. 
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The physical and academic conditions under the recent pandemic effects have been 
novel in educational milieus and in literature which has been a lacking comprehen-
sive set of studies for depicting the global educational settings at the time. The aim 
of the study, hence, is to investigate how some prominent countries held their dis-
tance education and how their responses were when compared to Turkey. The study 
is also important for presenting a general glimpse of distance education approaches 
around the world which were inevitably applied in pandemic education responses. 
As the pandemic has still been effective in many parts of the world, a large scale of 
study data and info were driven from reports of authorized educational associations 
and organizations’ reports, pre-reports, intelligence agencies’ news published in their 
websites, surveys carried out or published on-line, etc. which is the result of on-going 
and unique character of the factors for school closures and lack of available published 
documents in the present literature. 

The methodology in the study constitutes a hybrid use of literature review, com-
piling- the current Covid-19 related educational advancements which require chrono-
logical sequencing and interpreting the data accordingly.

1. On Several Covid- 19 Countries and Their National Education Responses 

The most overt effect of the pandemic on education globally have been school 
closures. According to the World Health Organization’s “Coronavirus Disease 2019 
(COVID-19) Situation Report” school closures due to the novel coronavirus have af-
fected over 1.5 billion children and young people around the world. Several count-
ries have implemented localized closures impacting millions of learners while most of 
the countries have implemented school closures nation-wide (UNESCO, 2020a). The 
pandemic has caused unprecedented levels of disruption to education globally. By 3 
April, schools in 195 countries had been forced to close, affecting more than 91% of the 
world’s student population” (UNESCO, 2020b). Below some Covid-19 countries are 
enlisted with their dates of school closures- starting locally if not applied countrywide 
at first- in addition to their main digital platforms with their qualities that played a 
central role in their Covid-19 Education Responses. These countries with the highest 
death rates are taken as examples among which Turkey has taken place for a very long 
time as a country with a high rate of mortality and infection cases. The data in the table 
belongs to the UNESCO website (UNESCO, 2020c).
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Table 1. Info on Several Covid-19 Countries’ Education Response and Distance 
Education practices

Brazil
•	 12/03/2020- localized school closure

•	 The MoNE has been criticized for not cooperating with GSM operators to provide di-
sadvantaged students with the proper GBs to benefit from distance education at first. 

•	 Municipal schools, state schools, and private schools took different steps in suspending 
classes and school-closures. There were schools cancelled at once, suspended, gradually 
suspended, or never suspended. Some schools and academies compensated the process 
of distance education or just canceled the term.

•	 Brazilian government provided an open educational content platform from preschool 
to university education: 

- http://objetoseducacionais2.mec.gov.br	

China (K-12)

•	 16/02/2020- localized school closure

•	 The Chinese government come out the policy of “Learning never stops”, which encoura-
ge educational department, institutions, teacher and students to adopt on-line learning 
platform and tools to realize remote teaching and learning on daily basis.

•	 Focused on providing a stable communication platform and effective broadband 
network, national cloud services which millions of Chinese students could learn at the 
same time on-line besides televised-learning by lessons on tv, free cell phone data, and 
other services were used to supply a stable operation of distance education. 

•	 During the pandemic, preschool education services were switched to on-line. Multime-
dia channels such as TV, radio, magazines, websites, and mobile apps have been used 
to support parents and teachers to engage with children learning at home. Also used TV 
to inform the teachers, parents, and the Ss.

•	 China has combined different strategies and has been using TV to inform parents, teac-
hers, and students how to access educational content and tools on-line.

A Global Glance at Covid-19 Education Process and Considering Turkey’s Covid-19 Response
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France

•	 03/03/2020 localized, 16/03/2020 county-wide school closure

•	 The Education Ministry’s National Center for Distance Education (CNED) had started 
new e-learning and remote education in 2017 and it has been in use actively since then. 
It covered distance education content for students from kindergarten to high school.

•	 The government provided apps and platforms to continue with distance education: 
- Ma Classe à la Maison: a virtual classroom system accessible via smartphones and 
computers, enabling teachers to facilitate the organization of distance learning. It 
also provides a range of pedagogical tools and the content is compatible with the 
national curriculum. 
- Maison Lumni: a 52-minute daily program dedicated to students aged 8 to 12, pro-
duced in collaboration with the Ministry of National Education, broadcasted on 
France 4, France 2, and France 5.

•	 Teachers made use of common media tools like Zoom, Whatsapp, etc., or e-mail to 
communicate and instruct their students as well.	

India (applies K-12)

•	 04/03/2020- localized school closure

•	 Central Government of India declared the Pradhan Mantri e-Vidya Initiative for Digi-
tal Education in March 2020. It aimed at interconnecting all available efforts related to 
distance education types providing various forms of accessibility. 

-	 e-Pathshala for providing e-books and related content
-	 DIKSHA - Platform for School Education
-   MHRD- A collection of different platforms suggested by the Ministry of Human 

Resource Development for on-line learning during the health crisis.
-	 National Digital Library of India: an on-line library created by the Ministry of Hu-

man Resource Developmentnfor different levels of education, including lifelong 
learning.

•	 Cooperation with Swayam Prabha TV channels for distance education
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Iran (applies K-12)

•	 26/02/2020 country-wide school closure

•	 Here are some distance education modes and channels provided by the Ministry of 
Education of Iran:

- SHAD: a learning management app provided by the Ministry of Education to assist learning 
during school closures.
 -Shadweb.iranlms.ir: An application designed by the Ministry of Education to establish a social 
network for students
 -Together for One Another: The Physical Education Department of the Ministry of Education in 
cooperation with the Islamic Republic of Iran Broadcasting has designed various programs for 
students for well-being and mental health, called Together for One Another.
- TV channels- Daily TV programs for all grades.	

Italy

•	 24.02. 2020 localized, on 10.03. 2020 country-wide school closures.

•	 The ministry of education started a page with the motto “La scoula per la scoula” :
https://www.istruzione.it/coronavirus/didattica-a-distanza.html 

•	 Distance teaching was provided by schools over live classes by media tools like What-
sapp, Zoom, Google Suite, Facebook, Microsoft Teams, etc. apart from distance learn-
ing platforms including Rai Scuola, La mia Scuola differente, and Treccani Scuola with 
televised teaching.

•	 Provided resources supporting students with disabilities. 0-6 age group disabled stu-
dents were considered as well. 

•	 Designed webinars for teachers who also share their experiences during the process 
over Facebook.	

A Global Glance at Covid-19 Education Process and Considering Turkey’s Covid-19 Response
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Mexico

•	 23/03/2020 country-wide school closure

•	 Mexico can be speculated to have been fairly ready for distance education having 
present applications for distance education from tv and on-line. Here are some portals 
and resources used for distance education:

- Aprende 2.0: resources promote the use of ICT to foster the development of digital skills pro-
vided by the Ministry of Education 
-	 Aprende en casa por TV y en Línea: a program launched by the Ministry of Public Education of 

Mexico (SEP), a comprehensive remote learning platform that integrates TV, radio, internet, 
and mobile applications. It provides TV lessons and on-line resources to support learning a 
home. This program would transmit preschool, primary, secondary, and high school educa-
tion content based on the Ministry of Public Education curricula.

- Libros de Texto: Digital versions of all free textbooks 
- TELEsecundaria –the previously existing system of distance education programs for high 
school students in rural areas of the country.

Russia

•	 11/03/2020- localized school closure

•	 Ministry set up a hotline to support urgent calls from smaller units of educational 
institutions for distance education.

•	 Russian e-school, Russian media tools, and platforms available for both teachers and 
students like Yandex.textbook, Teach.ru and Yaklass were supported by Russian IT com-
panies technically.

-Edu portal: the Ministry of Education’s official portal
- The ministry provided a TV program: My School On-line” broadcasting lessons and textbook 
content for secondary level students.
-Russian e-school: an open educational platform supported by the Ministry of Education of Rus-
sia 
- TV channels: educational programs broadcasted on various national and regional channels in 
different subject areas, including preparation for secondary school graduation exams.
-Worldskills: a platform for digital skills development recommended by the Ministry of Edu-
cation.
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Spain

•	 11/03/2020- localized school closure

•	 Applied televised-teaching and distance e-learning platforms

•	 CIDEAD (Center for innovation and development of distant education) was active be-
fore the pandemics as well. 

•	 The government provided platforms and resources like:
-Educlan: an on-line channel supported by the Ministry of Education that presents educational 
resources during the period of suspension of classes because of the coronavirus.
-INTEF: Ministry of Education pedagogical resources to support distance learning.
-Procomún: a collection of close to 100,000 educational resources and learning objects in diffe-
rent formats created by the Spanish Ministry of Education and Science with contributors to the 
educational community.

USA (applies K-12)

•	 28/02/2020- localized school closure

•	 As the country has a state system, it differs in the application of distant education 
country-wide. But most of the states have their own educational precautions and 
agenda.

•	 Some states applied televised distance education in addition to on-line and other for-
ms of remote learning.

Looking at the table above it is observable many of the countries above preferred 
localized school closures and among them mostly are the ones directed as divided 
into federal districts or governed by a state system. But looking at the process after the 
country-wide closures that generally occurred after 16.03.2020, the main channel of 
information flow was the internet itself both through the use of social media and bro-
adcasting (radio-tv) tools and the websites as an on-line platform where students can 
reach the materials and resources prepared for the distant teaching processes many 
of which were planned in a flash due to the unprecedented phenomenon worldwide. 
Turkey was among the countries which started school closure country-wide with a 
prepared Covid-19 program shortly before the critical numbers of deaths rates came 
in place. 
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Table 2. A Reinterpretation for the Figure “Multiple Delivery Channels for Remote 
Learning” in Innocenti Research Brief 2020-10 Report

Delivery Channel Percentage

Affordable distance education delivery channel for students from families with average inco-
me status

Tv	 %75

Radio %58

Take-home %48

Distance education delivery channels available for students from more-than-average income 
status

Home-visit %7

Digital %73

As can be seen from the data above taken from the Innocenti Research Brief 2020-10 
(UNICEF, 2020a) rearranged in line with the measure of accessibility and affordability 
for the students from families with average income and more-than-average income by 
the author, mostly used and benefitted from and channel of distance education was 
TV content (%78) prepared for a large range of grades including preschool distance 
education in countries like Turkey, Montenegro, Mexico, and some others. 

As for radio broadcasting for distance education, it seems to be the most conve-
nient and probably one of the cheapest means for reaching out to children who are the 
most disadvantageous option physically because of residing in mountainous areas, on 
islands, on poles, archipelagos, etc. Radio programs occupied a considerable place in 
Tanzania’s Covid-19 Pandemic educational response: “UNICEF supported the Tan-
zania Institute of Education to develop home learning lessons currently being delive-
red through 36 radio stations and six television stations for all school levels from the 
pre-primary, primary, secondary and advanced secondary reaching 2.5 million child-
ren” (UNICEF, 2020b). There are some other examples like Cabo Verde, which uses 
radio dramas, lessons, tutoring, and other educational broadcasts to reach students on 
its 10 islands (GPE, 2020). 

In Mexico, again, there is a huge difference between the living standards of indi-
genous children and the others: many indigenous households are in rural areas with 
limited or no internet connectivity. Access to effective distance learning platforms is 
problematic; also, countries with strong cultural diversity, like Mexico, should aim for 
these services to be culturally and linguistically pertinent. SEP (Ministry of Education) 
has broadcasted radio programs in an attempt to reach the most isolated indigenous 

MİLLÎ EĞİTİM ● Cilt: 51 ● Kış/2022 ● Sayı: 233, (817-835)



826

communities, but even then, approximately 10% of school-aged indigenous children 
have reported that they do not listen to the radio or did not have access to the physi-
cal apparatus at home (UNESCO, 2020d). Considering this technological divide, most 
countries around the world are also using television and/or radio-based programs to 
implement distance education. Africa seems to be the most active in the efforts to leve-
rage either TV or radio (70%), some combining both (34% of countries), while Europe 
and North America seem to be using less radio than other regions, yet very active in 
deploying TV-based distance education programs (UNESCO, 2020e). 

Having the technology is not enough. Internet connection is often not good enou-
gh. As illustrated in the dashboard, 2% of Italian families have an internet connection 
between 2 and 30 Mbs, much lower than is required to download and stream educati-
onal content. This led the Ministry of Education to sign a protocol with Rai to diffuse 
education content in its Rai Scuola and Rai Play as part of a campaign, #LaScuolaNon-
SiFerma (The school never closes) (UKFIET, 2020). Besides, according to the aforemen-
tioned Innocenti Research Brief 2020-10, almost half of the 127 attending countries 
with the percentage 48%, included take-home content for distance education besides 
other channels and combinations of all. According to the data given home visit was 
another way of compensating the educational need at the time of the school closures 
resulting from the pandemic. While TV-Radio, Digital Platforms-TV, TV-Radio-Digital 
Platforms, TV-Take-home, TV-Radio-Digital Platforms, vice versa and various combi-
nations of all these including home visits were probably available together in many 
participating Covid-19 countries in the process depending on their situations in their 
national responses (UNESCO, 2020a).

2. Some Details and Difficulties Experienced in Distance Education in Turkey 
and Some Other Countries

Turkey started a county-wide school closure and MoNE supported that each 
school is in constant contact with its own students especially over EBA2 (Education 
Computing Network in Turkish) platform and other communication technologies like 
Zoom, Microsoft teams, etc. for live classes to make sure on-line education continues. 
Education for K-12, VET schools, and higher education was suspended for all students 
for seven weeks as it was in many other countries in the world. Immediately after the 
first week, on March 23, the Ministry of National Education (MEB) launched “distance 
learning” lessons and “virtual classroom” practices via TRT-EBA TV3 and EBA. The 
platform worked like a base where all the digital teaching and learning took place and 

2  Education Computing Network is an educational content network established and monitored byTurkish NMoE. It was desig-
ned and operated by the Ministry of Innovation and Educational Technologies General Directorate in 2012 and has been actively 
used in almost all the educational processes of public and private schools in Turkey. Network mentioned can be reached from: 
https://www.eba.gov.tr/#/anasayfa. 

3 TRT is the abbreviation for Turkish Radio and Television Corporation.

A Global Glance at Covid-19 Education Process and Considering Turkey’s Covid-19 Response



827

directed from. After a certain period of time, aside from information technologies like 
zoom, Microsoft teams, etc. EBA Live Class applications have become the main source 
of on-line teaching for almost all kinds of schooling all over Turkey. MoNE declared 
that school would be suspended and distance education would start the process pro-
viding a plan combined of:

* TV Education: Broadcasting from EBA Television channels broadcasting was 
planned for grades 1-12 grades at different times, for two hours a day.

* Asynchronous Education: Using the EBA by the student on its own.

* Synchronous Education: EBA Live Classroom where teachers and students can 
meet online according to a program (TEGV, 2020).

Educational systems were mostly unprepared for the sudden and unprecedented 
results which malnutrition, bad accommodation and sheltering, insecure life-standar-
ds in social environments especially for children in disadvantaged families, less access 
to water and sanitation, etc. Therefore, school closures not only meant a sudden halt 
for education in person and unexpected difficulties to get over pedagogically and digi-
tally, but also a load of many other negativities for students who are only able to reach 
these facilities only at regular schooling institutions they were enrolled, especially if 
these institutions were boarding schools. Here other some others to count for Turkey 
and in other Covid-19 countries:

Lack of Equipment and Internet Accessibility: In countries like USA, Italy, Ger-
many that consist of multiple federal republics, regions, or states, mostly unified acti-
on didn’t come early in school closures. For example, Ohio was the first state to declare 
school-closure, so the school closures started locationally in the USA. As each region 
or state often happen to have their own national curriculum or educational agenda/
program in these kinds of countries, it was difficult for many of them to provide an 
on-line and nation-wide applicable program for distance education. In these cases, 
many of the administrations initially preferred to publish guides for teachers/ pa-
rents, schedule regular teacher training webinars or on-line programs to conduct and 
monitor the process smoothly as they did in Italy. In USA, some approaches have been 
applied in school closures like state recommended and state ordered cancellations in 
the academic year. School term cancellations showed themselves on different terms 
like “varied by school districts”, “ordered closed for the academic year”, “ordered 
closed until further notice”, “recommended by the state”. The USA was one of the 
most disadvantaged for battling with the virus due to its immense population and 
uneven life standards over the country with various forms of social inequalities that 
would eventually reflect itself on the distance education process to arrive soon. One of 
the main problematic areas that differed the level of efficacy of distance learning and 
remote learning was the ability to implement digital literacy besides physical adequ-
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ateness in affording a decent flow of internet and software necessary to implement 
the distance learning process and its materials to benefit. Malnutrition could be ano-
ther negative outcome in American education after Covid-19 due to the low income 
of many Americans whose children mostly had the chance of being fed regularly only 
by the food provided by the school administrations. “In the USA, an estimated 2.5 % 
of students in public schools do not live in a stable residence. In New York city, where 
a large proportion of COVID-19 cases in the USA have been observed, one in ten stu-
dents were homeless or experienced severe housing instability during the previous 
school year” (Van Lancker and Parolin, 2020). The US government education office 
didn’t provide common internet platform for the distance education process during 
Covid-19 time. Instead, the states have dealt with the education at the time in their 
own ways as there have been almost 12 billion American students without access to 
internet in their homes. In New York, the country’s school district there is stated to be 
114 thousand children don’t have a regular home, many of them live in the shelters 
set up for homeless children. A study from the Associated Press found that 17% of 
U.S. students do not have computers in the home and 18% of students lack access to 
high-speed internet (Beyazova et al., 2020). 

Many states tin the USA took their initiatives about compensating the digital 
inequalities considering tv as an effective channel a fairly convenient way of reaching 
the disadvantaged students. For instance, Washington, L.A., Bethlehem, Pennsylvania 
is known to have created partnerships with local PBS stations to repurpose existing 
programming and air segments for certain grade levels at specified times (USA TO-
DAY, 24. 07. 2020). 

In Italy, again, affordability and remoteness can compound difficulties. Some re-
gions have devoted specific financial allocations to enable poorer families to buy the 
equipment necessary for distance learning. In Sicily, for example, each lower and up-
per secondary school can give an allowance for laptops, tablets, and devices to stu-
dents from low-income families (UKFIET, 2020).

In Turkey, Refugee families, including Syrians, in addition to language barriers, 
often the lack of technological equipment that limits their access to distance education 
and related broadcasting materials. It can be estimated that these difficulties in acces-
sing distance education via EBA may increase the risk of refugee children’s breaking 
away from the education system. According to a recent pre-investigative report about 
refugee children benefitting from their rights, some of the children participating in the 
study can follow EBA regularly, others share that they can follow the courses occasi-
onally or not at all. The reasons for not being able to watch the lessons are not having 
tools such as television or computer or accessing the lessons via internet connection. 
Few children share that they don't have enough equipment to watch lessons at home 
(Beyazova et al., 2020).
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According to another recent report by SGDD-ASAM (abbreviation for the Associ-
ation for Solidarity with Asylum Seekers and Migrants in Turkish) administered on 
126 people registered in the database, 70% of the Education Sector Survey participants 
stated that their children are still enrolled in school. However, it was stated that 48% 
of the children enrolled in school could not benefit from distance education. More 
than half of the families of children who have difficulty in participating in distance 
education stated that technical facilities such as television and computer access were 
insufficient as the reason for not being able to benefit from distance educational op-
portunities (SGDD, 2020). Hence, internet access, internet infrastructure of the country 
in question, the vicinity of Ss’ residences can be counted among accessibility items.

Content and Material Quality: Countries that were experiencing accessibility and 
similar physical problems as we mentioned above have already had their solutions in 
distance education. As for cultural difficulties for multinational countries, it was im-
portant to provide educational materials culturally attending, inclusive, and sensitive 
which was also adapted to all cultural diversities, ethnicities, and languages spoken in 
the region. For instance, talking about indigenous children’s distance education, while 
it may not be possible to translate all distance learning resources into indigenous lan-
guages quickly, the government and civil society must continue ensuring that materi-
als, beyond textbooks, are available in languages other than Spanish, even after child-
ren return to school. Otherwise, more indigenous individuals may decide to abandon 
their tongue in favor of Spanish. They may feel that preserving their language will put 
them at a disadvantage or increase their cost of accessing fundamental services (AG-
KOM -Autorità per le Garanzie nelle Comunicazioni, 2019). 

For countries like Turkey, housing thousands of migrants and refugees it would 
also be problematic to attend to those migrant students who already have difficulty 
adapting to enroll in Turkish schools without sufficient knowledge of Turkish in terms 
of following distance education on-line. Circumstances in the time of pandemic and 
distance education were “especially challenging for children of refugees who are also 
struggling to tune in the school system of Turkey and also have difficulty with langu-
age barrier because of which parents can hardly support them in their education in 
Turkey”. Education Information Network (EBA), teachers offer a distance education 
model that uses video recorded (AA, 2020). Disabled students and students with spe-
cial needs were other topics upon which a national common practice wasn’t mostly 
available. What many administrations preferred to provide for these was preparing 
web portals where a great deal of pre-existing relevant materials and quickly prepared 
effective some new ones were gathered as a source. 

1. Time Limit: Another difficulty in distance education in the pandemic process 
was to prepare a schedule, produce distance education content applicable and quali-
fied in a short time. Many countries benefitted from platforms and open educational 
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resources while there were some which cooperated with related companies as the si-
tuation required cooperation between educators, educational experts, and digital con-
tent producers and programmers for effective programs to be created, monitored, and 
evaluated. Turkey started preparing distance education content, material, and a steady 
schedule to be broadcasted on Tv and reached over EBA shortly before the pandemic 
caused school-closures. After school-closure on March 16, 2020, MoNE informed the 
distance education process would take place after a one-week holiday. It was such a 
limited span of time for preparing systematic content and on-line/broadcasting mate-
rial. According to MoNE data, shootings were made in 10 different studios in Ankara 
and Istanbul for TRT EBA distance education broadcasts. 674 teachers from 93 bran-
ches took part in the shootings, 221 event videos were prepared with 2 thousand 358 
lecture videos (AA, 2020).

2. Preparedness On Behalf of the Instructors and Teachers: Aside from physical 
and cultural difficulties, it was also a problematic area for many countries to adapt to 
teachers, students, and parents to on-line teaching situations. Especially for countries 
with teachers of old ages is great in number and with teachers not so familiar with 
technological teaching practices lots of effort needed to be made, webinars were arran-
ged, school administrations were requested peer-learning (young teachers assisting 
the elders getting into using the technological teaching practices, in-service training 
organized on-line, etc.). It was important to get them involved as the educational con-
tent prepared for national use in audio-visual media formats was not available. This 
made a great number of teachers in many Covid-19 countries create their own content 
to continue from where they left teaching in person, to be used in live on-line classes 
or to be delivered by e-mails and on-line communication tools as well. In a survey car-
ried out in Brazil, an option that states the surveyor took courses at distance education 
for education or work gave the result of which only 12% of people actually did. In the 
ICT Education report which was published in June 2020, which aims to understand 
the access, use, and appropriation of ICTs in private and public schools. 14% of public 
schools declared to have used a platform or digital learning environment while the 
number for private schools was 64%. 58% of the students declared to have used a cell 
phone for school activities 18% of which only have mobile access. 33% of teachers said 
that they had involved in certain trainings for using the computer and the Internet for 
school activities (Parreiras & Mourão, 2020). According to the Authority for Communi-
cations Guarantees, in Italy before the Covid-19 outbreak; only in 0.5% of schools there 
was no teacher using such technologies at all (UKFIET, 2020).

Schools where technology was already part and parcel of teaching – mostly at the 
upper secondary level – were obviously better prepared when school closures happe-
ned. Whether it is adequate for providing an effective distance education at the time of 
school closures is subjective; but there was, at least, a certain level of familiarity for the 
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use of distance teaching and learning “Besides, although the digital register permits 
direct communication between schools and families, 10% of schools do not have the 
necessary equipment. A 2019 report showed that 47% of Italian teachers were using 
digital tools on a daily basis, 27% weekly, 14% a few times per month, 7% a few times 
per year, and 5% never used them (UKFIET, 2020).

3. Attendance, Autonomous Learning, Monitoring and Evaluating the Distance 
Education: Distance learning in the process of school-closures required students to 
obtain a steady and constant devotion to a certain level of self-study and attendance 
distance education schedule provided by the ministries, schools or individually by 
teachers to continue the curriculum they followed. In many countries and in Turkey 
one of the main challenges was to monitor the on-going distance education process 
as it was also difficult to make sure majority of students participated the on-line and 
broadcasting sessions provided on EBA or by their school. Teachers and instructors 
were performing on-line teaching hard in this process by assigning their students over 
EBA portal, giving lectures, having live classes and problem- solving sessions. So to 
find out how useful and effective the period was, predictively possible over on-line 
assessment and evaluation tools. According to a survey carried out by TEGV (Edu-
cation Volunteers Foundation of Turkey in Turkish), limited with students enrolled 
in only public schools and only had EBA platform and EBA TV as distance learning 
resources. Students’ follow-up frequency was 11% for live on-line classes, 83% for EBA 
TV broadcasts and 47% for watching related videos provided for each grade on daily 
basis (TEGV, 2020). MoNE conducted educational attainment evaluation applications 
on-line at the beginning of July. The application was aimed at students studying in the 
5th, 6th, 7th and 9th, 10th and 11th grades of the public and private secondary and 
imam hatip secondary schools. Students took an on-line test, which were prepared in 
accordance with their grade levels, and could be attended from computers, tablets and 
mobile phones.

Conclusions and Recommendations

A certain level of attendance on the part of the students, a good control of the 
pandemic education response on behalf of the government and MoNE, a good gui-
dance and parental monitoring for student attendance and academic studies especially 
if they are from K-12 grades were the key elements for the process to be effective on 
national levels. Each country has tried to manage the pandemic and monitor its results 
on education through its education response but the common practices mentioned in 
the study seems to be:

•	announcing the school-closures, the start of the distance education programs, 
providing guidance for schools, teacher/instructors, and parents initially.
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•	providing distance education channels like digital platforms: web portals, cloud 
learning devices, social media tools, media applications like Zoom, Whatsapp, 
Telegram, etc., mail, TV, radio, take-home contents, etc. and enlarging the variety 
of accessibility by diversifying the modes of the content (like televised, radio 
broadcast, sent, e-mailed, delivered, texted, teleconferenced content)

•	monitoring the education provided bu on-line assessments or evaluation tools

•	providing physical and economical support like cooperations with GSM opera-
tors for free GBs, SMSs, providing tablets, netbooks, TVs, radios to disadvanta-
ged students.

To have a summarizing glance the situation of distance education after school clo-
sures in Turkey:

1. In Turkey, (MoNE) has attempted to provide a rapid response for distance edu-
cation in pandemics. After the country-wide school closure in Turkey on March 
16, the ministry immediately offered the support of distance education via tele-
vision for both students and the parents. MoNE provided free GB collaborating 
with GSM operators.

2. It took a fairly short time to prepare course contents for all levels of both primary, 
secondary and tertiary schools including content for preschoolers. The course 
contents needed in distance education were rapidly produced for all levels and 
moved to distance education platforms. Television broadcasts spread on wee-
kends in the following days and started to be broadcast on weekends to support 
students preparing for university entrance and high school entrance exams.

 3. Numerous psychosocial support programs have been developed and implemen-
ted rapidly to support students, parents, and citizens in the field of special edu-
cation and guidance.

4. MoNE also provided teachers with opportunities like seminars on-line to equip 
themselves with novel professional requirements that can help them with the 
possible and potential distance education circumstances in the future.

5. MoNE has put VET and Vocational and Technical Anatolian High Schools in pla-
ce at the time of pandemic making use of their production capacities which un-
derlined their academic significance.
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6. In addition to distance education organized to complete the curriculum, summer 
learning over distance education was organized. Summer school content over 
the same distance education channels were prepared and put into practice from 
June 19 on- the official date for the end of the term.

But there are some topics to be considered to be included in the future and possible 
distance education plan and programs of MoNE in Turkey like:

•	 Inclusion of immigrant students who had a major hindrance in catching up with 
the distance education classes due to the lack of knowledge of the Turkish langu-
age needs to be held. Some extra on-line Turkish courses attributed to enrolled 
immigrant students over distance education can be taken into consideration by 
MoNE. 

•	 The practical and interactional character of some subjects like Physical Educa-
tion, Art, Handicrafts, Foreign Languages, etc. needing a different approach in 
programming which must be taken into consideration during distance educati-
on programming phases.

•	 More statistical and effective studies that need to be carried out to specify the 
number of students in need of physical, technical, and economical support whi-
ch can give the government an idea about if a certain budget could be allotted in 
order to equip the students in need of economical and logistic support.

•	 Webinars about preparing curriculum content, on-line teaching pedagogy, 
knowledge of on-line applications and tools, parental guidance on effective 
controlling and monitoring the distance education period, etc. that could be be-
nefitted as the only and the most effective way of guiding teachers and parents 
in the time of pandemic which should be compulsory at some level.
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